examinees tested on national test dates under timed conditions and used standard materials); (2) examinees who indicated that they did have a disability that might require special services from the college they planned to attend, but who tested on a national test date under timed conditions and used standard materials; (3) examinees who were specially tested because of motor (physical and learning) disabilities; (4) examinees who were specially tested because of visual disabilities; and (5) examinees who were specially tted because of auditory disabilities. Self-reported high school gi'ades, ACT Assessment scores, and accuracy of predicted college grades are discussed. The final section of the paper includes *********************************************************************** Reproductions supplied by EDRS are the best that can be made from the original document.
. *********************************************************************** RESEARCH REPORT It is difficult to generalize about the interpretation of special testing results. While test developers, educational institutions, and examinees have a common interest in seeing that testing is accomplished fairly. there are many difficulties in determining whether "fairness" has been achieved. The disabilities that necessitate special testing differ in both kind and degree, and the extent to which test scores are cona sidered in assessing a specially-tested examinee's readiness for college work must be determined on an individual basis.
There are certain legal requirements related to the testing of persons with disabilities. Section 504 of Ile Rehabilitation Act of 1973 (Public Law 93-112) requires that equal opportunity in educational programs and activities be made available toall qualified persons with disabilities. On the subject of college admissions tests, the regulations state that:
The use of any admissions test that has a dispfoportionate adverse effect on persons with disabilities is prohibited unless the test has been validated as a predictor of the targeted educational program and alternate tests that have a less disproportionate . adverse effect are not available.
The admissions test must accurately reflect the applicant's aptitude or achievement level, or whatever the test purports to measure, rather than reflecting the applicant's impaired sensory or manual skills.
Admissions tests for persons with disabilities must be offered in as timely a' manner as are other admissions tests and in facilities that are, on the whole, accessible to these persons.
Purpose and Scope of the Report
Clearly. a great deal of research will be needed to determine the most effective way for colleges to implement the Section 504 regulations. This paper. as a starting point for such research. summarizes what is now known about the use of the ACT Assessment by examinees with disabilities.
Beginning with the 1967-68 testing year. ACT records describe the materials provided to examinees who requested special testing. Because these records in-
.clude the reason for the request. it is possible to 1 determine the numbers of registrants with different ,kinds of disabilities who requested special testing. These figures are shown (for the five testing years from 1978-79 through 1982-83) in Table 1 Registrants with disabilities have been separated into four categories: physical disability. learning disability. visual disability. and auditory disability It can be seen that two of these groups have increased dramatically in size over the past five years examinees with learning disabilities (from 480 in 1978-79 to 1555 in 1982-83) and examinees with auditory disabilities (from 26 in 1978-79 to 190 in 1982-83) 4 ACT requires institutions to specifically request this information and because institutions are asked to review the relevant laws and regulations before and after making this request, it can be concluded that institutions requesting that this information be reported for examinees not specially tested do so under one or both of the exceptions to the prohibition of pre-admission inquiry provided for in Section 504. and that they plan to use this information to better meet the needs of students with disabilities In the college admissions context, standardized tests (such as the ACT Assessment, which includes tests in the subject areas of English, mathematics, social studies. and natural sciences) are intended as a way to determine how examinees of varying backgrounds perform when faced with identical tasks and conditions. Research indicates that ACT Assessment scores alone predict college success about as well as high school grades alone. but that the two used in conjunction predict better than either used separately (Sawyer and Maxey. 1979 , page 10).
The rest of this section presents data related to selfreported high school grades and ACT Assessment scores for five groups (-4 ACT-tested examinees:
Examinees who indicated that they did not have a disability that might require special services from the college they planned to attend.
Examinees who indicated that they had such a disability. but who were not specially tested.
and learning) disabilities.
Specially-tested examinees with visual disabilities.
"Specially-tested examinees with auditory disabilities.. Unfortunately, this has not been possible because of the small number of specially-tested examinees who -enroll in a given college in any single year. However, by pooling across institutions and across years (1978-79. 1380-81, and 1981-82) , it was possible to identify a number of specially-tested examinees for whom both predicted and earned first-year grades (at the college they chose to attend) are available. The Ns are still small; the procedure yielded data for 280 examinees with motor disabilities. 172 Mth visual disabilities, and 9 with auditory disabilities. The last group was.too small for meaningful analysis.
Mean predicted and earned grades for the other groups are shown in Figure 3 . Data for regularly-tested examinees are shown for one year, 1976-77 (from Maxey and Levitz, 1980) , because Ns for these examinees were adequate without pooling across years. On the average, the earned grades for the regularly-tested examinees were slightly higher than the predicted grades, and the earned grades for specially-tested examinees were slightly lower than the predicted g ra des':
The predictive accuracy of the regression 'equations established on data from regularly-tested examinees is similar for both groups of regularly-tested examinees; the correlation between predicted and earned grades is .59 for both (Maxey and Levitz, 1980 When the regression equations established on data from regularly-tested examinees are used to predict grades, the correlation between predicted and earned college GPA for specially-tested examinees with motor (physical and learning) disabilities is .39. Prediction for the specially-tested examinees with visual disabilities is more accurate; the correlation between predicted and earned grades is ,52. The 9 examinees with auditory disabilities are a very small ,sample, insufficient for drawing conclusions about the ability of the regression equations to predict college GPA for similar examinees. However, even. though the sample size is too small to provide a basis for any conclusions, the very low observed correlation (.02) between predicted and -earned college grades for this sample suggests that additional research is needed.
More detailed information about predicted and earned grades for the specially-tested examinees with visual and motor (physical and learning) .disabilities is provided in Appendix C.
Discussion and Recommendations for Further Research
It appears that the general prediction equations work equally well for examinees without disabilities and for examinees with disabilities, when both groups take the ACT Assessment under regular testing conditions. Although predicted grades are lower for the latter group, so are theirhigh school grades, ACT Assessment scores, and earned college grades. The correlation between predicted and earned grades is .59 for both of the regularly-tested groups.
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The specially-tested examinees present a more mixed picture. Prediction is best for specially-tested examinees with visual disabilities. 11 grades are less accurate and other data should receive more emphasis when colleges make admissions and placement decisions. On the average, the predicted grades for the specially-tested examinees are higher than their earned grades.
Experts in the area of auditory disabilities have expressed serious reservations about the use of standardized test results in predicting college grades for students whose auditory disabilities have resulted in language deficits. Our sample of 9 specially-tested students with auditory Viabilities for whom predicted grades and earned grades are available is far too small to allow conclusions; however, ACT plans to conduct further research in this area.
In many ways, this paper raises more questions than it answers. For instance, we don't know how comparable the educational backgrounds of students with differing disabilities (or without disabilities) may be; we don't know whether the decrease in mean ACT Assessment Composite score for examinees with motor (physical and learning) disabilities is related to the increasing proportion of persons with learning disabilities in this group over the past five years; we don't know whether the lack of practice materials in nonstandard format is perceived as a problen by examinees who are tested with special materials. Before ACT can address such questions as these, plans must be made for systematic data collection and related research. A list of recommendations follows.
1. Try to determine whether any group of students that now registers for regular testing might be better served by special testing. For example:
a. Ask regularly-tested students who state that they have a disability to indicate the nature of this disability (voluntarily, for research purposes; this information would not be released to colleges). Test results of these students would provide a basis for determining whether any particular disability is associated with low scores on the ACT Assessment taken under regular conditions. 6. Establish a communications channel with college personnel who serve the needs of students with disabilities. This could provide ACT with r l'ormation about the special testing arrangements available on college campuses.
7. Develop procedures to follow specially-tested examinees 'through at least the freshman year of college. In particular, attempt to learn whether ACT Assessment results were useful in the admissions, placement, and advising process for these students.
8. Identify colleges that have large numbers of students who took the ACT Assessment under special conditions. These student pools could make it possible for ACT and the colleges to engage in collaborative research.
9. Explore the possibility of developing specific prediction equations for specially-tested students with Note. M males. F , females. T = total. Percentages for the high school grades shown in this table generally will not sum to 100, as not all examinees reported grades for all four subjects. Note M males: F = females, T = total. Percentages for the high school grades shown in this table generally will not sum to 100. as not all examinees reported grades for all four subjects Note Pooled data for 1978 -79. 1980 -81. and 1981 -82. Note. Pooled data for 1978 -79, 1980 -81. and 1981 
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